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Practical Evaluation through Teacher-Learner and Teacher-Teacher Dialogue:
Toward Creating a Place of Learning by Collaboration

HIROSE Wakako

Practical research conducted by teachers has a strong element of self-evaluation, and evaluation by
individuals other than the teachers in charge is not readily reflected in class improvement. In this study, |
qualitatively analyzed the impact of practical evaluation through teacher-learner dialogue and teacher-teacher
dialogue on class improvement. After understanding the purpose and significance of the class, the learners
presented specific class improvement plans. Those plans are based on the learners’ views on learning and
evaluation, and by allowing classroom participants to recognize the overlaps and gaps between them, and to
form a consensus, it becomes possible to flexibly transform the class framework. On the other hand, evaluation
through dialogue between teachers functioned as a conceptual support for the improvement of classes by
questioning the evaluation of such classroom participants from the perspective of outsiders and encouraging the
teacher in charge to reflect on their own teaching practices.
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